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High Ercall Primary School                                               
Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

Number of pupils in school  146 

Proportion (%) of pupil premium eligible pupils 15.75% (PPG plus 
service) 

11.6% (PPG) 

4.1% (Service) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

September 2021-22 

Date this statement was published 1st December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Sarah Roberts 

Pupil premium lead Sarah Roberts 

Governor / Trustee lead Jan Meredith 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £26,345 

Recovery premium funding allocation this academic year £1087.75 

Tutor led grant funding allocation this academic year £1215.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£725,253 
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Part A: Pupil premium strategy plan 

Statement of intent 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Low reading engagement at home – with often poor literate environment at 
home. Children do not read regularly at home with an adult and there is often 
not much access to reading material other than what is sent home from 
school. 

2 Poorer vocabulary and breadth of vocabulary knowledge. This is evident in the 
spoken language and in the use of vocabulary amongst the older children. 

3 Weaker phonemic knowledge – more children in receipt of PPG have come 
into school with weaker phonemic knowledge or not at the stage ready to learn 
phase 2 phonemes. 

4 Progress in reading and writing is slower than progress in mathematics – often 
because of the difficulties identified above. 

5 The proportion of pupils children with PPG funding who are at ARE is lower 
than pupils not in receipt of PPG funding. 

6 Specific pupils with lower attendance rates – this does not apply to all PPG 
children but certain pupils within this group. 

7 Lower emotional resilience and fear of failure for some pupils – especially 
boys. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Children with receipt of PPG funding will 
read regularly individually in school to 
improve reading fluency and stamina 

All children will be allocated additional 
reading to an adult on intervention planning. 

 

Children on colour coded bands will make 
evident progress through the bands. 

 

Progress in fluency and automaticity will be 
evident for the younger children where this 
was a difficulty. 
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Precision Teaching techniques will be used 
for identified pupils to improve automaticity. 

Children will make accelerated progress with 
phonics – where phonics was poor and below 
age related expectations. 

There will be additional small group and 1:1 
teaching for identified children. 

 

Targeted children will make notable 
progress. 

 

There will be identified phonemes taught in 
Year 3 and Year 4 as required to support 
those children with gaps in their knowledge. 

 

Precision Teaching will be used as an 
intervention to target phonemes and 
decoding for individual pupils. 

Children will use a wider vocabulary in 
speaking, reading and writing. 

Vocabulary ninjas will be taught within 
VIPERS for reading in KS2. 

 

Identified children will use 1:1 and 1:2 
interventions as the ‘word aware’ approach 
to explicitly teach new words. 

 

It will be evident in writing that children are 
using taught vocabulary and making 
adventurous choices with words. 

Children with PPG funding will make 
accelerated progress in order that more 
children are working at ARE. 

School led tutoring funding will be used for 
1:1 and small group tutoring with a focus on 
writing for pupils with PPG funding. 

 

Intervention planning will focus on the 
progress of pupils in receipt of PPG – 
specific targets to improve attainment. 

Targeted pupils will show an improvement in 
attendance percentage and it will be above 
90%. 

Attendance will be monitored daily and 
notes made for individuals who are absent. 

Half termly monitoring of all pupils – identify 
concerns and contact parents by letter for a 
meeting. Follow up with support and also 
follow LA protocol. 

Targeted pupils will show a positive attitude to 
learning and peers. 

Attendance will be good for these pupils. 

 

Children will engage positively with their 
learning and social activities. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost:  
Staff PD / extra training days - £2160 
Educational Psychology time – staff training and observation in school to support £1120 
Staff release for observation - £1000 
 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

CPD for all school 
staff with the 
Educational 
Psychologist – 
Precision Teaching, 
zones of regulation 
for supporting 
behaviour 

Using the EEF pupil premium guide, it is 
clear that investing in clear staff training 
to support quality interventions is key. 

 

Precision teaching is a highly focused 
1:1 intervention which identifies small 
key targets – such as reading 
automaticity with key words - to make 
rapid improvements in fluency. 1:1 
tuition has high impact. 

 

Zones of regulation is a specific 
approach to support teachers and TAs 
to ensure that the children are in the 
right frame of mind to learn – behaviour 
interventions have moderate impact and 
this is also supporting social and 
emotional learning – improving self-
management of emotions (SEL 
interventions). Some children with PPG 
funding have poorer SEL skills and so 
are not in a state of readiness to access 
learning. 

1,3,6,7 

Teaching staff and TA 
staff CPD focusing on 
pedagogy. 

Using Teaching Walkthrus – which is a 
text of instructional coaching based 
upon research from a range of 
educational experts. 

The instructional coaching model uses 
a modelled approach to improve 
teaching and learning. It uses 
observations, 3 way feedback and peer 
supported reflection to improve a 
chosen aspect of teaching and learning.  

School focus on retrieval and recap of 
learning in every lesson, every day – 
build confidence and knowledge. 
Further focus through the year on the 

4,5,7 
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quality of written and oral feedback – 
which is proven to have a high impact 
on progress. This will support ECT. 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost:  
1:1 teaching with qualified teacher – 3 afternoons a week: £9300 
TA intervention time: £5603 (CJ) 5509 (WG) 3051 (SP) 
 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

1:1 tutoring and small 
group tutoring 

1:1 tutoring is shown to have high 
impact for moderate cost in EEF 
research. 

This is additional and linked to normal 
lessons and there is close liaison with 
teaching staff. 

Led by a qualified teacher who knows 
the children well. 

High quality feedback to staff with 
regards to progress. This is also proven 
to have a high impact on learning. 

 

1,2,3,7 

1:1 and small group TA 
intervention 

TA intervention highly planned in across 
school to include daily reading, 
precision teaching, additional phonics 
teaching in small groups. 

Small group tuition is shown to have 
moderate impact for relatively low cost. 
In school we used experienced TA staff 
who know the children well and know 
the gaps in attainment. 

1,2,3,7 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: 
Clubs: £392 per term (based on take up Aut 2) - £1960 
Emotional health training – grant funded from DFE 
 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

CPD with Educational 
Psychologist – see 
above 

  

Access to school clubs 
for pupils with PPG 
funding.  

Engagement in sport, and other 
activities which encourage interaction 
between peers support social and 
emotional wellbeing of pupils, 
particularly those with a higher degree 
of mobility. 

6,7 

Staff CPD to support 
emotional health and 
wellbeing. 

Teacher attendance at 
LA Future In Mind 
Project, plus national 
training for Mental 
Health Lead 

EEF - Social and emotional learning 
(SEL) interventions seek to improve 
pupils’ decision-making skills, 
interaction with others and their self-
management of emotions, rather than 
focusing directly on the academic or 
cognitive elements of learning. 

SEL interventions might focus on the 
ways in which students work with (and 
alongside) their peers, teachers, family 
or community. 

 

6,7 

 

Total budgeted cost: £29,703 
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Part B: Review of outcomes in the previous academic year                                                                                
Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  
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Desired outcome Chosen action/    
approach 

Estimated impact: Did you meet the 
success criteria? Include impact on  
pupils not eligible for PP, if appropri-
ate. 

Lessons learned  
(and whether you will continue 
with this approach) 

End of Key Stage 2 

outcomes for pupils 

in receipt of PPG 

funding will show 

good progress in 

reading and writing. 

Improved reading 

stamina 

Broaden vocabulary 

 

 

Whole class teaching 

and small group 

teaching – reading 

comprehension – 

extend to Years 3,4,5,6 

Focused taught stamina 

sessions. 

1:1 / small group 

intervention sessions 

focused on vocabulary 

and comprehension 

 

67% (2/3) of the PPG children reached ARE at 
the end of Year 6. 1 pupil made                 accel-
erated progress but not sufficient to reach 
ARE. 
This approach accelerated the progress of pu-
pils in Year 6 to reach both ARE and working 
above ARE at GD. A high proportion reached 
the Greater Depth standard – tested with pa-
pers from a previous year as no national test-
ing in pace. 
1:1 interventions accelerated the progress of 
PPG and non-PPG pupils – SEND pupils were 
working at ARE 
Of the PPG cohort across school – 70% made 
expected progress in reading and 38% made 
accelerated progress. 

The data shows that pupil progress is 
good using agreed approach across KS2 
classes.  
Lockdown period has impacted on this in 
the Spring term. 
It is clear that a high proportion of pupils 
can achieve higher levels using this ap-
proach. 

Whole school 

approaches to 

resilience. 

(continued from 

2019-20) 

Improved pupil 

resilience and 

reduced fear of 

failure.  

 

Improved commit-

ment of learning to 

long term memory – 

reducing cognitive 

overload. 

Whole school 

consistent approach – 

establish key teaching 

protocol. 

 

Pupil voice from the end of term demonstrated 
that pupils are able to talk about how they en-
joy their learning, how they are supported in 
school. Children could also talk about strate-
gies to support them such as yoga, brain 
breaks and team based activities. 
Individual pupils with PPG showed improved 
resilience – especially in the focus on class  
bubbles and reduced whole school activity. 
This in turn impacted on progress – with indi-
vidual pupils making accelerated progress, 

Focus will shift towards pedagogy – to 
support resilience but also to enhance re-
cap and retrieval of learning in all sub-
jects but across disciplines. 

New whole school 

marking and 

feedback policy in 

place. 

Whole class feedback 

sheets in place. 

 

Children are able to 

talk about their 

targets and next 

steps in learning. 

 

 

Use of whole class 

feedback forms. 

Marking and feedback 

will have a positive 

impact on pupil 

progress in all subjects. 

 

Marking is consistent 

across school 

Whole class feedback trialled in Class 5 by ex-
perienced teacher – but not extended out to 
school due to COVID. 
Impact of this in class was evident in the rapid 
progress of PPG children and others with SEND 
/ non-SEND. 67% reached ARE and other pupil 
made accelerated progress. 

Move to extend to whole school use of 
feedback sheets. 
Monitor marking as a whole school and 
evaluate impact. 

PPG children in KS2 

will make good 

progress in reading in 

writing through the 

year. 

Improved 

phonological 

understanding 

 

1:1 and small group 

intervention 

Additional phonics 

teaching and resources 

in C3 / C4 

Additional training for 

staff – teaching phonics 

 

Nessy – additional 

resource for support 

Reading progress data shows that in all classes 
at least 80% made expected progress. 
In KS2 89% (8/9) of the PPG children made ex-
pected progress and 56% made accelerated 
progress. This shows that the impact of   
interventions was good. 
78% (7/9) made expected progress in writing 
and 67% made accelerated progress. 
 
New resources have been used well in Class 3 
to match phonics and reading books the same 
as in KS1. 
 

Purchase additional resources for reading 
for next year to reduce need to use KS1 
resources. 
 
Increase the use of Precision Teaching 
across school – and increase training for 
all staff (EP) 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

White Rose mathematics White Rose 

Ed Shed Ed Shed 

Nessy Nessy Learning programmes  

My maths OUP 

Bug Club phonics Pearson 

 

 
 

Targeted attendance 

intervention 

Attendance monitoring 

and follow up. 

All pupils in receipt of PPG funding were en-
couraged to attend school during the lockdown 
period. 3 pupils within the cohort would not 
attend due to family concerns. Regular contact 
was kept – at least 2x weekly. 
By the end of the year –  2% of the school pop-
ulation (3 pupils in total) were below 90%. 1 of 
these was a pupil in receipt of PPG funding – 
but had taken an unauthorised holiday during 
the year. Attendance was 89.2% 
This shows that attendance is well monitored 
and followed up across school.  

Maintain mechanisms in place. 
Staff to attend red book training now 
that covid attendance coding has 
changed for 21-22. 


